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1 Overview of Learning recovery efforts and policy responses
2. SEA-PLM programme: Regional relevance and key findings
3. Policy pointers to build back better
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| Learning recovery efforts

Relatively few countries —only 1
IN 5 - had an explicit and
comprehensive strategy or
plan to recover and accelerate
learning after reopening.

| ess than a third of countries

4w implemented policy measures

| LEARNING RECOVERY Known to be cost-effective in
TO ACCELERATION improving learning.

A Global Update on Country Efforts to Improve
Learning and Reduce Inequalities THE WORLD BANK
TREET) -« BT6A | naca o ko




Learning recovery
efforts

Urgency of the learning
crisis Is not yet reflected In

the actions of countries.

Most countries did not fully
comprehend the necessity = |

for learning recovery and !
- LEARNING RECOVERY
acceleration. TO ACCELERATION

A Global Update on Country Efforts to Improve

-!.-l-!.E WORLD BANK

Learning and Reduce Inequalities




lllustration of learning recovery and
acceleration trajectories

Learning recovery
refers to efforts help
schools get their

students cohorts back %:g
on track by recovering _ Lengthot

essential lost learning

Learning acceleration
refers to efforts to .
ensure that schools can

efficiently and effectively
support each student to
acquire necessary skills Schoolaclosed  Schoolsopened Time

EQrning progres
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INTERNATIONAL LARGE-SCALE
ASSESSMENTS (ILSA)

Umbrella term for
comprehensive,
transnational studies in
education, regardless of
whether they include a
cognitive assessment
component, with an
explicit focus on
INnternational, system-level
COMPArISONS gnes stancel-piatak IEA

Nathalie Mertes, IEA, partly based on Rutkowski et al. (2014b),
p. 4 and p. 13)
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ﬁ
Benefits of ILSA in strengthening learning

recovery

Provides valid and reliable @

Contributes to long-term
data in alignment with system-level monitoring

national, regional, and global 2 of learning outcomes.
goals in education.

Highlights equity-focus

o= Issues and generates
= information among ;g
W= marginalized groups ©)

and disadvantaged
children.




Southeast Asia
Primary
Learning Metrics
(SEA-PLM)

A Regional Learning
Assessment

by and for SEA Asian
Countries
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READING PROGRESSION SEA PLM

Understand texts with familiar

SEA PLM Described Proficiency Scales for
reading

A

29% LEVEL 6 —— structures and manage
competing information
<
Make connections to
0/

135 LEVELS understand key ideas
Understand simple texts

18% LEVEL 4 —— outside of a student’s

personal experience

Read a range of everyday texts
19% LEVEL 3 —— fluently and begin to engage
with their meaning

<

Match 10of 4 given words to an
illustration of a familiar object

2(lea BV e ——

SDG 4.1.1 READING - END OF PRIMARY
Students independently and fluently read simple, short
narrative and expository texts. They retrieve
explicitly-stated information. They interpret and give some
explanation about the main and secondary ideas in
different types of texts, and establish connections between
main ideas in a text and their personal experiences.

SDG 4.1.1 READING - END OF LOWER PRIMARY
Students accurately read aloud and understand written

P words from familiar contexts. They retrieve explicit

information from very short texts. When listening to
slightly longer texts, they make simple inferences.
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SDG benchmarking of SEA PLM results

Reading end of Primary SDG 4.1.1b level 6 and above
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B

ILSASs are internationally recognized to advance
global education goals such as UN SDG 4.1.1.

A menu of A menu of options exists for this assessment roadmap

a Ssess m e n t Strengthen Sational Assesamients with Participate in a Cross-National
options to sl
measure learning
outcomes

ILSA plays a key
role in ensuring

comprehensive
monitoring of
learning
outcomes.
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SEA-PLM 2019 latest evidence in basic education

mm Supporting teacher to improve learning
in 6 Southeast Asian countries
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SEA-PLM 2019 latest evidence in basic education
Boys’ and girls’ learning
in 6 Southeast Asian countries

SEA-PLM 2019 latest evidence in basic education
Low-performing readers in
6 Southeast Asian countries

What doggEA-

{ | \ — 2019 tell us about child
SEA-PLM 2019 Main Regional Report i \ well-being and learning -

Children’s learning in 6 Southeast Asian countries % in six SOutheaSt Asian
T--74
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Gaps percentage between low performing boys and girls

@ Reading

Writing

- X
Mathematics

N

o

Cambodia Cambodia Cambodia
Lao PDR Lao EDR Lao PDR
Malaysia = Malaysia Malaysia
Myarnmar Myanmar Myanmar
Philippines [/ Fhilippines Philippines
Viet Nam MistiNan Viet Nam
) 20 40 80 100 CIJ 2I0 4I0 ‘3:0 EIBO 1 60 cl) 2'0 E';o 1 60
I Boys Girls M Boys [ Girls B Boys

Countries face the challenge of reducing the learning disparities between

low-performing boys and girls in all domains, while at the same time
reducing the overall national percentage of low-performing children.
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Gaps percentage between high performing boys

Writing

and Ailrle

L.!I Reading Mathematics

Cambodia Cambodia Cambodia
Lao PDR Lao PDR Lao PDR
Malaysia Malaysia Malaysia
Myanmar Myanmar Myanmar
Philippines Philippines Philippines
Viet Nam Viet Nam Viet Nam
1 0 20 40 60 80 100 0 20 40 60 80 100 0 20 40 60 80 100
| Boys Girls B Boys | Girls I Boys Girls

Boys might have more difficulty producing an original response than girls
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Boys' and girls’ learning performance and differences by
socioeconomic background (high vs low SES quartile)

360
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| |
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Girls Boys Girls Boys Girls Boys Girls Boys Girls Boys Girls Boys

Cambodia Lao PDR Malaysia Myanmar Philippines Viet Nam

Setraant Aniae Lo
U r— il
Py eSS

o m Girls em Boys m Low SES e High SES

e et il




Characteristics of low-performing readers
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Cumulative risk factors
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Impact of SES in widening achievement

gap

- A 24 to 26-point gap separates
High SES: students from the highest and lowest
. SES quartiles, regardless of subject or
24~26 points

Sreater country.

Given this wide achievement gap, the
next step in conducting research will
be to calculate how school closures
influenced this gap.

Low-SES




Characteristics of academically resilient

students
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higher odds

School-level factors for academic res

Lower odds

:
ik

L
Extra reading 2-5 languagm 30-60% of Over 60% of teacher
support lesson per week  lessons per week teacher received received rcent PD per student
recent PD
'. Cambodia . Lao PDR . Malayszia - Myanmar . Fhilippines . Wiet Mam
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Students more
likely to be
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likely to be
academically
resilient

Southaant Anise i
iragters of [aucabon
Copanaateen



Teachers’ subject-specific training

* |In all countries, there are
teachers who teach subject
J areas in which they have no
pre-service training (grey
bar) or no formal training at
all (dark blue)

* |In Most countries, more
than 10% of children were
with in classroom with a G5
teacher in charge of reading
who self-reported not
receiving any training
related to reading
Instruction

Figure: Percentage of Grade 5 children in language lessons by the level of training the
teacher had received to teach reading

Cambodia
Lao PDR
Malaysia
Myanmar

Philippines

Viet Nam

0% 20% 40% 60% 80% 100%

m Pre-service training only = In-service training only m Both pre- and in-service training ®mNo training
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Teachers’ pedagogical
training

 While a majority of teachers
reported receiving general
pedagogical training, many
lacked subject-specific training
and training in specific
pedagogical approaches critical
to support all learners

« For example, in most countries,
teachers’ responses revealed
gaps in training on inclusive
education, the use of ICT, and
differentiated instruction could
be in the use of ICT

100%

90%

80%

70%

60%

50%

40%

30%

20%

10%

0%

Figure: Percentage of Grade 5 children by teachers’ pedagogical training content
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Classroom Student ICT General teaching ISCIUSt'.Ve/ Differentiated
management assessment methods/pedagogy education instruction
special needs
education
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Mental well-being:
environment

Figure: Learning scores by parental engagement in
children’s learning on a daily basis

Parents ask what o a
| am learning in school

| discuss schoolwork = P
with my parents

Parents check if | do [ ] @
my homework

Parents help me with —e
my homewaork

Parents motivate me . Py
to succeed in school

290 295 300 305 310 315

Reading Mathematics B ® Writing B No

Household

Key Findings

- Higher reading, writing &
Mmathematics scores were
associated with:

- a home environment that fosters
learning through higher levels of
parental engagement and access to
books at home

Promising Practices

‘Parenting for Lifelong Health (PLH)"
Multi-country initiative that aims to
strengthen caregivers’ ability to ensure the
- health and well-being of their child
® Yos through positive parenting techniques
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Mental well-being: Social environment at

school

Figure: Learning scores by children’s Key Findings
positive feelings and attitudes towards . Higher reading, writing &

Mmathematics scores were
- . associated with:
- positive feelings and attitudes
towards school — having a sense of

| feel safe when | am at school

| like being at school . . . .
o belonging, making friends with ease,
feeling safe and learning useful things
I | feel like | belong to this school " ¢ at SChOOl
| have learned useful things at [ o
school e o °
Promising Practices
275 280 285 290 295 300 305 310 315 ° ’
| | : ‘School Safety Toolkit for Myanmar”
Reading 7 Mathematics @ Writing Safer spaces for girls & students with
B Disagree/Strongly disagree @ Agree/Strongly agree d |Sa b| | |t| es
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Mental well-being: Social environment at '
school )

Figure: Proportion of children exposed to different Key Fin dings

forms of violence at school ) ..
- Lower reading, writing &

mathematics scores were

Vandalism 31 associated with:

| » - Exposure to violence at
Aggression due to ethnicity 0.6 school

Aggressiondue to religion 0.3

Bullying 30.9 4.1

Violence 8.0 0.4 e o °

Conateta Promising Practices

ensivebenaviour

towards girls e 13 ‘Bully No More’ programme in the
Offensive behaviour towards urmemn . Philippines: Reduce violence and

people with disabilities ‘ foster a pOSItIVG Ieammg g:llmate
Offensive behaviour [EKIN 05 through annual antibullying

towards teachers Campalgns
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SEA-PLM regional policy pointers to
build back better

PRIORITY 5
ERIOBLEX £ Invest in based impact of
Understand early learning approach to COVID on
learning /‘\ especially in monitor student
as a disadvantaged S8 progress on learning and
progression contexts 222 achievement attendance
PRIORITY 2 PRIORITY 4 w PRIORITY 6
Establish a Prioritize Build capacity
e g common e support for e to use data, e T
progressive teachers and monitoring and
framework teacher research to
of learning systems achieve better
that cuts learning
across
curriculum,
teachers and
assessment




“By and For
Southeast

Asian
Countries”




Thank You

Connect with us:

www.seaplm.org

secretariat@seaplm.org



http://www.seaplm.org/
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